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Ruth M. Murphy

“Stranger in Your Own Land”: Migration versus Immigration 

This culminating unit will allow students in a seventh /eighth grade multiage team the opportunity to study the American Dust Bowl experience, and then make judgments about how that migratory experience compares to the immigration experience which was the basis of their unit of study last semester.  Crucial to student success in this unit is the ability to practice metacognition with regard to their own needs as independent learners.  Gradual release of responsibility is the aim of the ESL teacher.  Whose job is it to know when support is necessary?  When to let go?  Increasingly, and particularly with students soon to enter high school, it MUST be the responsibility of the student to know when to ask for help.  This unit of study is designed to be an exercise in self-knowledge.  There should be no significant new language skills taught to the ELL during this class unit of study.  The focus, rather, is on integration and application of previously acquired skills.  

I. Focus:  Content Literacy Intermediate-High (ELL Literacy Proficiency Levels High 3-Low 5)

II. Context

· Instructional setting:  Grades seven/eight multiage teams will work on this culminating unit integrating GRADE LEVEL EXPECTATIONS for reading, writing and social studies.  The 90 minute literacy block, as well as the 60 minute social studies block will be available to students five days per week for the month of May.  The literacy specialist, as well as the ESL teacher, will devote one hour, and thirty minutes, respectively, on a daily basis, to provide a team teaching opportunity for the whole class.  During this period of time, all teachers (including the two classroom teachers, will be providing some “as needed” focus lessons with regard to unit activities, however their primary role will be as facilitators to small groups and individual students as these students practice the integration of skills taught earlier in the school year. 
· Student background:  Three students in these combined teams have been receiving “push-in” ESL instruction all year – 40 minutes, 3x week-within the context of the 90 minute literacy block.  They have often worked as a group of three students, with occasional individual focus lessons.  Student descriptions are as follows:
	Student
	Grade
	Language Background
	W.I.D.A.

LISTENING
	W.I.D.A.

SPEAKING
	W.I.D.A. READING
	W.I.D.A

WRITING

	J
	7
	Vietnamese
	3
	4
	3
	3

	C
	7
	Spanish
	3
	3
	2
	2

	R
	8
	Spanish
	4
	5(low)
	4(low)
	3


Depending on the focus lesson and required follow-up, the boys may be working with any of the teachers listed above.  In addition, other members of the class might join a focus group with the ESL teacher.

III. Student Needs

· Language needs:  Listening 

The unit of study will allow students ample opportunity to listen to other students’ presentations, summaries, oral readings, as well as audio archives from internet sources.  The key skill, once again, is metacognition: Did I get it or not?  If not, what can I do to rectify the situation?  For internet audio sources, how many times did I need to replay an excerpt?  What was difficult for me?  Did any native speakers find the source challenging as well?  Were my challenges about vocabulary? Background knowledge? Figurative language? Cadence or speed of discourse?  I would expect both Rudi and Joe to encounter challenges in processing detailed information auditorily.  While anticipating this challenge, their task, as well as Manolo’s, is to carefully document challenges and to find solutions.

· Language needs: Speaking

Only Rudi appears uncomfortable with speaking in an academic setting.  He rarely volunteers information.  When he is required to speak, he does so in monosyllables, keeping his voice – and his gaze- lowered.  He is exceedingly uncomfortable with oral reading in either English or Spanish.

· Literacy Needs (Applies to many members of the class, not just ELLs)

· Word study/spelling; vocabulary specific to social studies unit; vowel teams and multisyllabic words; roots and affixes

· Understanding figurative language

· Making inferences

· Summarizing

· Metacognition- monitoring comprehension and applying a variety of strategies

· Writing- Basic elements- GUM; fluency in writing, including use of transition words. All elements of 6 traits +1 writing and Vermont Grade Expectations for Standard 1.5 

Rudi- as well as some of the students receiving support from Title 1 or special educators- will need help at the level of paragraph construction, identifying the main idea of a paragraph, identifying types of expository paragraphs.  Additional support is needed in the area of using feedback- either from peers or teachers- to edit own work.  Again, our focus is getting the student to identify his own needs with regard to success: What can he do well independently? What does he need help with, and can he make a plan to get that help?

IV. General Unit Objectives

This thematic unit asks the entire class to utilize Vermont Grade Expectations in the areas of reading, writing and social studies as they compare and contrast two significant American experiences.  In the fall semester, they did a class study of the American immigrant experience, and then were asked to select a particular immigrant group on which to focus.  All students were encouraged to explore their own family’s immigration experience.  The unit of study was entitled “Stranger in a Strange Land”.   They are now being asked to examine the migration that was precipitated by the American Dust Bowl phenomenon of the 1930’s.  This unit of study is entitled “Stranger in Your Own Land”. 

 The goal is for students to learn about the Dust Bowl, to compare the two experiences, as well as to monitor their own needs as learners.  Few new skills will be taught to the students during this unit of study.  The integrated application of previously taught grade expectations, as well as the metacognitive task of evaluating their own progress in relation to the grade expectations,  is key.  In particular, English Language Learners will be asked to reflect on their ability to function with limited assistance from the ESL teacher.  Their goal is not to require less support, per se, but rather to be increasingly the judge of what that support looks like. 

· Language objectives:  Limited, involving listening to a variety of recorded sources, targeting challenging aspects of figurative language, using academic language to present a short overview of their project to a chosen audience, identification of unknown vocabulary.

· Literacy objectives: Reading for specific purposes as outlined by VT GEs, including reading with fluency; writing in response to text;  monitoring comprehension.

· Content objectives: Vt GEs for Grades 7 & 8: History and Social Studies:  Primary focus is the student research plan.  While students will essentially be given a thesis statement (“The experience of the ‘Okies’ of the Dust Bowl was similar/dissimilar to the experience of (name of immigrant group studied in fall unit” in these ways…), the focus will be on the development and monitoring of the research plan as outlined in the H and SS 7-8 Grade Expectations  # 2-12.  These expectations include attention to maps, geographic forms, interaction between humans and environment.  Key to the focus of this unit, they include evaluation of one’s own process with regard to planning, note taking, adhering to deadlines, presentation of final project, and ability to provide as well as to utilize peer critiques. 

V. Standards
WIDA GRADE Cluster 6-8  LANGUAGE ARTS

  Listening- Level 3B, 4B, 5B

                                                  Reading- Levels 2A & C, 3- all, 4- all





 Writing- Levels 2-4 all

WIDA  GRADE CLUSTER 6-8 SOCIAL STUDIES





Speaking- Levels 2-5 A





Reading- Levels 2-4 B





Writing- Levels 3-5

VERMONT GRADE EXPECTATIONS- READING grade 7





Virtually all GEs addressed in the course of this unit

VERMONT GRADE EXPECTATIONS-WRITING grade 7

                                                #’s W7:1-5

VERMONT GRADE CLUSTER EXPECTATIONS- HISTORY AND SOCIAL STUDIES 7-8 

                                              #’s H&SS7-8:2-12

VI. Assessment
Assessment for this unit will be two-fold: Product and Process.  Students will be required to synthesize their learning into a modified report, according to VT portfolio expectations.  They will also be required to prepare a 10 minute presentation to a selected audience, using a few key visuals, whether they be  a Power Point presentation, an artistic interpretation, maps, graphic organizers, etc.  In addition, they will be required to serve as an audience member for a similar presentation by a peer.  They will be expected to create the rubric by which they want their peers to evaluate them.  Certain Grade Expectations and WIDA standards will need to be incorporated into their rubric, and approved by the teacher.  Students will need to show detailed plan for completion of their project, as well as create a notebook to comment/self-monitor their progress through out the unit:  Where did you need (unanticipated) support?  Where did you anticipate needing support, but were able to do without?  What took longer than expected?  What areas of need remain in order to function independently?  What did you learn about yourself as a student?  What did you dislike? What did you enjoy?

VII. Overview of Included  Lesson Plans

1. Building Background Knowledge

2. Language Arts

3. Content Area Literacy

Introductory Lesson Plan:  Building Background Knowledge

Activity #1

Lesson Objective:  Students will prepare for compare/contrast synthesizing unit on immigration versus migration by reviewing key learning from the fall semester.  During the fall, in a unit entitled, “Stranger in a Strange Land”, these grade seven/eight students were asked to create a Power Point presentation (in partial fulfillment of GLE Technology requirements.  The Power Point presentations were required to have an auditory component, so that excerpts from songs, poems, or literature would enrich the presentation.  For the ELL students in particular, the recorded audio piece allows for repeated practice in listening comprehension, with accompanying visual support.  In order to revisit prior learning, students will be required to work in pairs or small groups to view two different student presentations from the fall unit, and complete a Venn diagram on the two distinct immigrant experiences as portrayed by peers.

Materials:  Saved audio/video presentations; blank Venn diagram with these points to be noted:

Student #1                                                                          Student #2






Ireland                                                                                    China

1. Reasons to leave home

2. Conditions of journey

3.  Initial experience of arrival

4. Aftermath/adjustment

Task:  Work in pairs.  Record remaining questions. Create simple poster for display in room.

Activity #2

Activate prior knowledge about Dust Bowl of the 1930’s.

Complete a K-W-L chart in a 2-4-whole class configuration of students.

Activity #3

In a group of four, create an anticipation guide to offer to another group of four.  A total of 6 anticipation guides will be created.  Each member of the group of 4 must contribute 2 items to the 10 item true/false guide.  One group member may act as scribe for group ( functions as possible accommodation for ELLs).  Students would be familiar with the Anticipation Guide format as a way of activating prior knowledge, setting a purpose, and checking for learning at end of unit.

All students must then individually take any of the anticipation guide “quizzes” from a group other than their own.
Activity #4

Creation of Unit Binder.  Students will be graded on their record keeping throughout this unit.  

Binder should now include: 

· Venn Diagram from activity #1

·  2 K-W-L charts from small group work; 1 synthesized whole class

K-W-L (prepared by teacher and put into 8x11 size.

·   Your group’s blank anticipation guide, as well as  the anticipation guide you filled out from another group

Assessment

All elements of binder present

Lesson Plan #2- Language Arts

Objective:  Students will evaluate their own readiness to access different reading materials for this unit.  

Materials: 

Excerpts from the following texts:  Out of the Dust by Karen Hesse; Clearing the Dust, by Becky Cheston ( a Houghton-Mifflin Leveled Reader, fiction, grade 5 level);  Children of the Dust (non-fiction) by Jerry Stanley);  various excerpts from approved web sites (educator sponsored units developed to support study of Hesse’s book)

Running record format (teacher has already typed) for 4 of these selections.

Fluency graphs for recording pre-post assessments of WCPM (words correct per minute)

Tape recorder and individual student tapes (blank) 

 Timer

 Activity #1 

The 5 Finger Check: Student in private tries out at least  4 selections listed above to evaluate their accessibility for his reading level.  Student should then rate each of the 4 selections according to this rubric:

0-3 errors- Independent:  Piece of cake

3-4 errors- Instructional: I can do it, but I’ll have to take my time

5+ errors- Frustrational:  Too time-consuming to be worth it just now.  Try something else.

Include rubrics in unit binder.

Activity #2

Choose two selections from “Independent” or “Instructional” category- One should be fiction; one expository text.  With a TRUSTED BUDDY, do a taped and timed fluency record.  Using the teacher created graph, you will do three sequential one-minute readings of each of the two texts.  Compare your results to the fluency benchmarks for grades 7/8.  ELLs might want to begin with a lower grades benchmark (e.g. grade 4, and work their way up).  If you are not @ grade level, set weekly fluency goals for the duration of the unit, then make an “action plan” to allow yourself daily practice with a buddy who also needs work in this area.  

Other elements of fluency, including accuracy and expression, should not be sacrificed on the altar of speed.  Once per week, use a more detailed fluency rubric, such as one from Tim Rasinski’s  The Fluent Reader, to track improvements.  Place these rubrics in unit binder as well.

Include graphs and “pre” tape in your unit binder.  You will have an opportunity to write a reflection piece on (what will surely be significant progress) at unit conclusion.  “Post” tape will be included as well.

Activity #3

Fluency Cubes- Whole class activity

Lesson Objective:

· Allows for exposure to models of fluent reading

· Creates introduction to Hesse’s book and unique writing style (lots of figurative language) 

· Provides background/setting to Dust Bowl experience

    Teacher has placed stanzas from Hesse’s opening chapter into Concept Cubes.  In a class of 24, each student will have a cube, each cube will have a stanza on each of the 6 cube faces.  There will not, however be more than two distinct cubes, however, for a total of no more than 12 different stanzas in the entire class.  This allows the stanzas to repeat and become more familiar to the students.

Students are seated in a circle, then given the directive to roll their cubes.  They are then given time to practice reading the stanza they rolled.  This is  crucial for struggling readers and ELLs.  Within this practice time, they are allowed to check with neighbors or a teacher with regard to pronunciation.  When all are ready, leader begins the “Whip Around”  which produces a  magical minute of fluent poetry.

Activity is repeated 4-5 times.

Students have been exposed to fluency, content, and figurative language.

Teacher should take a moment or two to field comments, perhaps asking students to share just one line or expression which they found either enchanting or confusing.

This activity can be repeated another day with one of the expository texts in use for the unit, such as Stanley’s Children of the Dust.  The significant scaffolding- as well as the tiny amount of actual text- present in this activity allows students to enter text they might otherwise find frustrational.

Assessment

Students should begin a section of their unit binder entitled  “Language Reflections”.  On a daily basis, they will copy two  “snippets” from the source they are working with that day.  One section should  be reserved for delightful or noteworthy language; the other for confusions.  A simple “Double entry journal” format is ideal for this requirement.  

Lesson Plan #3- Content Area Literacy

Lesson Objective: Students will create a section of their unit binder called “Levels of Support”.  The goal is that they learn to evaluate their anticipated needs for support with regard to the following types of tasks.  In any given week, the specific assignments will be handed to students.  Students will be asked to come up with a brief “action plan” for any assignment that looks perplexing.  A quick evaluation of “levels of support” for the week must be completed.  Levels of support might range from “Piece of Cake” to “Ask clarifying questions” to “Work this one with a buddy” to “Ask teacher for accommodations”.  Examples of assignments include:

· Analysis of text for unfamiliar vocabulary

·  Analysis of text features particular to a certain genre (including graphics). How does this feature help convey the author’s message? Can I identify understand the metaphors used by Hesse?  Could I characterize different types of expository paragraphs in Stanley’s book?  Can I make sense of the WGBH web broadcast “Surviving the Dust Bowl”?

·  Create a graphic organizer that best illustrates the concept discussed in a selected piece of text.  Explain –in a well-written paragraph- why that particular graphic organizer facilitated your understanding of the material. 

· Participate in a Reciprocal Teaching group ;

· Listen to two Woody Guthrie songs from the Dust Bowl era. Write a one to two paragraph response to text.

Students will also complete the above tasks throughout the course of the unit, and then briefly comment on how they “tackled text” in the above areas.  Did the perceived challenges they anticipated actually cause them any problems?  If so, how did they meet those challenges?   The primary learning objective for the ELL students in terms of this unit is to track their own decreasing need for scaffolding, while ensuring that they have the skills to determine what challenges remain as a result of their ELL background, and how best to maintain control of the support they do receive.

Materials:  A variety of excellent web sites exist to support teachers in presenting an integrated study of the American Dust Bowl experience.  A simple “Google” search will result in the three or four most commonly used by teachers at the grades 4-8 level.  I was able to locate a wide variety of visual and auditory resources, at a variety of levels of accessibility.
Activities #1-7 (On a weekly basis)

1. Evaluate the week’s assignments according to objectives outlined above.  

2.  Share your evaluation with ESL or other teacher. 

3.  Create an action plan for the week that includes one activity from each “Level of support” category.  Consult with teacher if you have questions about time frame. 

4.  Complete assignments, one at a time.

5. If time appears insufficient, create an amendment that will allow you to target skill(s) you feel most important.  Justify your choice in a well-written paragraph, and leave in binder for teacher to review as time allows.

6. At end of week, revisit your rating of level of support needed.  Make a note as to whether you ended up needing <, >, or the same amount of support that you predicted.

7. Write just one well-written paragraph in your “Level of support” journal each week to comment on a discrepancy- either more or less, in the level of support you needed to successfully complete an assignment.

Assessment

The student’s unit binder will serve as the assessment for all assignments in this phase of the unit of study.   

Conclusion

 The three lesson plans described above are simply that- three lessons in what would be a far more comprehensive unit of study.   I do love the way in which the VT GLEs in History and Social Studies reflect the needs of the age group: Process is every bit as important as product, and it is imperative that students learn the skill that eludes so many adults- creating a time line for completion of projects.  

The success of any given student who participated in this phantom unit would be measured less by accomplishment and more by the metacognitive skill of having  evaluated his own need for support, or lack thereof.  The unit was meant to foster reflection, confidence, and self-knowledge for all students, but with a special focus on the ELL population.
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